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Basic approach of the project

With the rise of new technologies and easy access to them, we have 
seen how, in recent years, our way of connecting and communicating 
has changed. Technology has brought about many advances, but also 
new challenges that we have to face. One of these new challenges lies 
in the consequences of the misuse of ICT (Information and Commu-
nication Technology). In adolescence, the age when people usually 
start to make intensive use of digital devices, this has a great impact. 
One of the most alarming consequences, among many others, is the 
impact it has on the academic environment.

The main objective of the ENDING program is to reduce early school 
dropout rates through training and identification of the risks involved 
in the misuse of new technologies. This program is structured around 
five thematic areas: 

• ICT abuse, health and well-being 
• Cyberbullying and safety 
• Misuse of ICT
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• Disinformation and critical thinking
• The UN Convention on the Rights of the Child

We believe that these thematic areas provide a broad and multifocal 
approach to the interaction of young people with the digital environ-
ment and the risks to which they are exposed. In all of them, we have 
followed the consensus of specialists in each subject, giving priority 
to useful information over an exhaustive exposition of typologies and 
characteristics.

At the same time, we have avoided overemphasizing the negative and 
dangerous aspects of connected technologies in order to avoid scare-
mongering. The risks and dangers are real and present, but that does 
not mean that we should ask young people to give up using digital 
technology. Informing them, making them aware of their rights and 
holding them accountable for their actions is a way of helping them to 
make good use of the advantages of digital technology.

To this end, the program is based, on the one hand, on building auton-
omy in schools thanks to the training of the teachers who will be an 
integral part of the intervention group, as well as the implementation 
of the methodology based on Peer Learning with the students. 

The autonomy of each school

The autonomy of each school is based on the three materials that, 
together with this methodology annex, are provided with the ENDING 
program: the Guide for Teachers, the Guide for Students and the Guide 
for Families. These three guides (together with the resources devel-
oped during the pilot testing of the program) contain the necessary 
elements and tools for schools to implement the program and, spe-
cifically, the second pillar of the project: peer learning. 
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The guide for teachers aimed at offer specific content on the risks 
faced by adolescents in the use of new technologies. Educators learn 
to identify the symptoms that reflect the problems caused by the mis-
use of new technologies, both physical and mental, as well as received 
information on the procedures to be followed in each case.

Adolescents, aged 11 to 14 years in Spain and Portugal, with the aim 
to reinforce critical thinking and an appropriate, responsible and 
healthy use of new information and communication technologies, 
elaborated the guide for students. This guide offers hands-on content 
of delivering a workshop in front of younger students.

It is worth mentioning that the role of families will not be testimonial 
or passive. Rather, they will be trained in the same modules and are-
as as students, thanks to the aforementioned Guide for Families. This 
guide also contains practical tips for parental and family mediation 
in the issues addressed in the training. This will enable families to 
carry out joint actions with students and specialist teachers, thus tri-
angulating the actions of the program, being fully aware of the as-
pects addressed in it and achieving a higher impact rate of the pro-
posed strategies and activities.

The peer approach

Adults are mostly living far from the (digital) reality of youngsters. The 
relationship between these generations can described with a ‘natural’ 
distance and hierarchy between young people and adults. Adults are 
responsible for the healthy growing up of their children and that they 
will become a good member of the community. In most cases, this 
works really well especially when the children are younger. Neverthe-
less, there will come a time, were the relationship between parents 
and youngsters will become difficult – the adolescents. Sometimes it 



METHODOLOGY

ENDING

8

seems that they are speaking different languages although they are 
using same words. At this stage of growing (mostly up to 12 years) 
parents lose importance and friends and related once in nearly the 
same age becoming more important. At this time, it is advisable to 
implement the peer approach in school. The main aim of peer ap-
proach is to encourage young people to gain control over the shaping 
of their own living environment.

There are different peer approaches:

• Peer mediation: joint conflict management or mediation 
• Peer counseling: informal counseling 
• Peer tutoring or teaching: young people teach other young people, 

more formal setting
• Peer education: learning or knowledge transfer, more informal set-

ting

The benefit in involvement of peers is that same aged or little older 
aged students have an easier access to other young people. They are 
speaking the same language, they understand their perspective and 
share same living environment. Furthermore, they have many (digital) 
competences and if they learn how to teach it, they will be able to train 
young people.

How does peer learning work in the ENDING 
program?

The chances of a peer approach by helping to reach the main aim of 
encourage a responsible use of digital media in school, has been rec-
ognized by the ENDING-project.
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All 9th-grade students will receive a general training divided into five 
modules that correspond to the thematic areas mentioned above by 
specialist teachers (teachers of the school previously trained their 
own thanks to the Guide for Teachers provided with the program): 

After this training, the students, which are more interested and which 
are willing to commit will be chosen from among the group of 9th 
grade students as so called ‘role-model-students’. They will be pre-
pared of being an expert with regard to issues of digital media and 
delivering workshops for younger students. With the help of Guide for 
Students they will create their own content during the school year. 
Afterwards they will be the ones who, will be in charge of training 
their 7th-grade classmates based on such content. 

This puts ENDING students at the core of the program and makes 
their role crucial. Moreover, these students are aware of the relation-
ships among their peers and, by being active members of the conflict 
resolution process, they will learn the values and attitudes of active 
citizenship. 

The ENDING program methodology will contribute to the peaceful res-
olution of conflicts among peers and a positive environment in schools, 
with many spaces for participation. This will have a direct influence on 
the reduction of possible early school dropouts associated with the 
misuse of ICT, which is the main goal of the ENDING program.

Tasks of role-model students

In the ENDING program, role-model students are a central part, as 
the whole project revolves around them and they are key players in 
the training of their peers. The tasks of role-model students, are var-
ied and will evolve as the program’s implementation phases progress.
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• Their main task will be to train themselves so that they can work 
with their peers, that is, to learn the contents of the ENDING pro-
gram in order to become, in turn, trainers. For this purpose, they 
will be supported by the Guide for Students and the materials cre-
ated to be used directly as they are or as a reference for creating 
new content.

• Students should work on certain transversal skills for intervention 
(explained in the next section) as well as on their knowledge of the 
different training modules on the following topics (one or several, 
depending on how the program is organized in each school):

 – ICT abuse, health and well-being
 – Misuse of ICT
 – Cyberbullying and safety
 – Disinformation and critical thinking 
 – The UN Convention on the Rights of the Child.

• The intervention itself, in which they will expose concepts or situa-
tions, but they will also listen to their peers and open spaces for 
participation. These spaces are crucial for the youngest students 
not only to share their questions or concerns but also for them to 
become the next generation of ENDING students.

• Carrying out a self-assessment of their learning and intervention 
process, as well as suggesting improvements both for the materi-
als already created and for future students in the following years. 
These proposals could be included in the report prepared at the 
end of the school year.

From further projects, the following criteria were used to choose role 
model students: creativity, independence, strong motivation, trust-
worthiness, awareness of problems in the field of digital media usage 
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and skills to use digital media. Furthermore, the students have to be 
reliable and social interaction competence. 

Role of Teachers

Although the ENDING program have the focus on students, the role of 
supporting teachers is very crucial, too. The main attitude of the 
teachers is to be interested in the living world of the students and the 
openness to work with students on a same eye level. 

In a first step, teachers have to inform themselves along digital issues 
in the Guide for Teachers. Afterwards they have to train their students 
and meanwhile identify students that are eligible for the part of a 
role-model student. 

In a second step that group of role-model student have to be accom-
panied in doing their job. The teacher should build up a system of 
help and support, in cases of emotional, social and psychological 
support, but also in questions of organizational things. Sometimes 
there are questions to solve like: how to handel additional time of 
volunteering by role-model students, how to organize the workshops 
during all-day schedule in school, which room in school can be used, 
and so on. 

When a teacher gets involved in a project like this he or she should be 
aware of, that other teachers can be recognize him or her as an expert 
for issues of digital media. But this should not force anxiety, rather it 
is a chance for a sustainable implementation of the peer approach 
between teachers and teachers and students and teachers. 
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Benefits and previous experiences based  
on the methodology

The spaces generated by peer help and peer learning are more re-
flective and closer to the students’ reality. As already mentioned by 
Fernandez, Villaosada and Funes, these peer support programs achieve 
greater direct participation of students, preventing, identifying and 
addressing problems inside and outside the classroom in time, thus 
avoiding consequences such as school dropout. 

We can also point out the following benefits:

• It generates differential values in terms of motivation to continue 
learning.

• It generates the necessary empathy to cooperate with each other, 
with respect and trust.

• Peers can exchange knowledge without fear, creating an open-mind-
ed attitude and collective participation.

• It facilitates a more horizontal communication among those who 
are part of the educational community. The ENDING program not 
only seeks the participation of students but of the whole community.

• It has an immediate impact on the daily problems of the peers in-
volved in the program. This means that ENDING is a program that 
can be updated year after year, based on the new problems experi-
enced by students and the improvements implemented by assistant 
students.

• Stronger networking among the students and teachers at the school 
which leads to a culture of togetherness

• In long-term: changes of media usage to a more responsible use
• Raising awareness on digital issues for different groups: students, 

teachers, families and other related ones. 
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Today, there are many educational initiatives and projects in the field 
of ICT that are committed to peer learning because of its great impact 
on student participation and the obvious improvement in the five are-
as just mentioned. The projects Cibermanagers by PantallasAmigas, 
which is underway since 2010 and the project “Medienscouts NRW” 
by Landesmedienanstalt für Medien NRW from 2011 are examples of 
projects based on peer support and peer learning with a very positive 
assessment by the schools where it has been implemented.

Transversal skills for the intervention of role-model students

For the successful implementation of peer learning by ENDING stu-
dents, role-model students must develop certain aspects that will al-
low them to adequately manage their intervention, such as: a good 
organization of their presentation, oral and body language, manage-
ment of the physical space, effective communication, enabling partic-
ipation or techniques for drawing conclusions,. Role-model students 
should always work on these skills, beyond their knowledge of the 
five modules mentioned above, from the beginning of their training 
as role-model students until the end of their training after the imple-
mentation and assessment process. To this end, we suggest focusing 
their transversal training during the training process on the following 
aspects:

• Preparing the content to be worked on to raise awareness/assist 
students. This includes organizing and sequencing the content.

• Giving clear and concise explanations.
• Using a good voice projection and appropriate gestures in their ex-

planations.
• Actively listening to any suggestions, problems and concerns that 

may arise.
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• Managing their physical and working environment (classroom, nec-
essary materials, furniture, etc.) and the people with whom they 
will interact.

• Creating spaces and questions for student participation.
• Willingness for continue learning
• Know and be aware of limits and be able to seek external help
• Willingness to train a new generation of role-model students

Phase and sequencing

The ENDING program is intended to be fully implemented throughout 
one school year. During this time, 9th and 7th-grade students (14 and 
12 years old) will participate in the program. This way, the following 
year, all secondary education students will have participated in the 
program.

In order to achieve this objective, it is essential to carry out a prelim-
inary schedule at the beginning of the school year to assess the 
amount of time available and the scope of the implementation of the 
program according to the number of students in each school.

The implementation phases and steps to be followed in the ENDING 
project are shown in the following table, and each of its sections is 
explained in the following paragraphs:
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ENDING 
PROGRAM

Students 
involved Action Time 

(9th Grade: 
- 14 years)

Presentation of the project by the 
teachers or guidance office

Beginning of the school year 
(September-October)

Creation of the group of teachers who 
will implement the program

Teacher training (Resource: Guide for 
Teachers )

General training of all 9th-grade 
students (14 years of age)

October-January
Recommended time: 10 
hours (total) of training time 
for the five modules, means 
around 2h per module. 

Selection of role-model students February

Meeting with families to present the 
program and distribute the Guide for 
Familie s.

March

Specific workshops with role-model 
students to prepare the trainings for 
7th-grade students (12 years of age).
At this point it is possible to use the 
materials already developed in the 
Guide for Students  or to create new 
training materials

February-May
Recommended time: 10 
hours (students will work in 
specific modules)

(Grade: 3º ESO 
– 14 years)

Intervention and training given by 
role-model students to their peers 
(7th-grade students - 12 years old / 
primary school students)

May/June

Publication of the work on the school 
website and information to families on 
the work carried out

June

Assessment of the results by the 
school.

June-July

Presentation of the project and creation of the ENDING group 
of teachers

The school’s management team, or the person appointed by them, 
will be in charge of informing about the school’s implementation of 
the ENDING program. This includes, of course, notifying the teachers 
of the grades involved, but the information must also be communicat-
ed to the entire educational community. We recommend making a 
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first announcement through a notice, newsletter, posting on social 
media... so that everyone belonging to the school’s educational com-
munity can learn about the program.

Beyond the dissemination of the news about the school’s participation 
in the ENDING program, the management team must choose the 
group of teachers that will support the role-model students. The cre-
ation of this group can be based on the voluntary participation of the 
teachers or on their previous experience in similar projects, their in-
terests or their previous work in areas related to the topics dealt with 
in ENDING. We recommend that this group of teachers have a mini-
mum of 3 people.

Teacher training

Every person who is part of the selected team of specialist teachers 
must undergo training. This will be done with the help of the Guide for 
Teachers, which includes the technical and pedagogical aspects nec-
essary for the teachers to make their general training intervention (of 
all the modules) with 9th-grade students (14 years old) but also con-
cepts that will help them guide the assistant students (once they have 
been selected). It is recommended to look out for experts outside of 
school, which have experiences with regard to digital issues. This can 
be digital competence centers or other organizational forms. 

Meeting with families

The specialist teachers should have a meeting with the families of the 
students of the grades involved in the ENDING program, as well as 
with those families that, even if their children will not participate in 
the program, want to know what the program is about. In this meet-
ing, which can be held online of offline, they will be informed about 
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the general nature of the program and its implementation, and they 
will be given the Guide for Families, which contains all the necessary 
information about ENDING. This meeting should be held after the 
general training of 9th-grade students (14 years old), with the active 
participation of the assistant students.

The participation of the whole educational community is essential for 
the ENDING program. Students will be encouraged to talk about the 
program at home and the school will communicate with their families 
so that they are aware of the progress of the program, attend the 
presentation and receive the Guide for Families. We want to empha-
size the importance for children to have a family environment that is 
aware of the good practices that should be followed in the use of con-
nected digital technologies.

Student training

9th-grade students (14 years old) will receive training from their 
teachers. This training will follow the steps described in the Guide for 
Teachers, allowing teachers to expand on certain aspects. Together 
with the theoretical part, teachers will have the opportunity to carry 
out the practical activities proposed in the guide. The role-model stu-
dents will be selected from this group of students. 

Selection of role-model students

During the training, or at the end of it, the students who will partici-
pate in the training of their peers, as role-model students, must be 
selected.

The choice of role-model students should always arise from the in-
trinsic motivation of those who wish to apply to be trained and the 
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coaching of the teachers along the criteria for role-model students 
mentioned above. Among the students who volunteer, there will be 
an election process by confidential peer nomination (a vote in which 
teachers can identify the students and their answers). The number of 
role-models chosen will depend on the context of the school, but we 
recommend two to three students per module (five modules) at least. 
i.e. a total of ten to fifteen students as minimum number to carry on 
the program. 

In view of the good results obtained during the pilot testing of the 
ENDING program, we would like to point out that connected technol-
ogies are not something unknown to the vast majority of students of 
that age. Therefore, their experience and the conclusions they reach 
after receiving the program’s training are key elements to enrich and 
improve the program’s results and, above all, they act as an element 
of personal awareness for these students regarding the risks to which 
they have been exposed. For this reason, we recommend that when 
selecting role-model students, consideration be given to those who, 
during the training, have shown signs of using smartphones or other 
digital devices for a longer period of time. 

The greater the number of participating volunteer students, the bet-
ter the materials they will create or the improvements they will make 
to the training content.

Educational resources for peers

The Guide for Students includes resources and content that can be 
used by schools, and additional resources are available on the END-
ING website. However, we believe that one way to reinforce the knowl-
edge acquired by the students and provide them with a means to ex-
press their own advice to their peers is to create their own materials 
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from what has already been created or by innovating and coming up 
with new activities or games. To do so, they should be assisted by spe-
cialist teachers.

Intervention of role-model students

Role-Model students will intervene in three different ways:

• Participating in the presentation or workshop for families
• Training and/or creating training materials
• Training 7th-grade students (12 years old)

Report

The teachers involved will prepare a basic and simple report reflect-
ing the actions carried out and the objectives achieved, pointing out 
the main strengths and those aspects that could be improved for the 
next classes participating in the program.

Suggestions for improvement by students

The report prepared by the teachers should include the students’ 
opinions on their experience in the program, its main strengths and 
the aspects to be improved.

Sequencing and types of activities

The guides contain activities with a specific sequence and style. Among 
the different activities that can be found in the guides, the following 
are worth highlighting:
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• Cooperative: there are many activities designed for cooperative 
learning and joint reflection. These are based on the fact that one of 
the main objectives is to encourage participation and create spaces 
for reflection.

• Group formation: activities for forming groups as well as presenta-
tions and activities with the whole class. Designed to involve all 
agents so that everyone can contribute. 

• Research/reflection: starting from realistic simulations, research 
and reflection activities will be carried out, reaching the point where 
these simulations will lead to the resolution of similar problems 
faced by the students.

Sequencing of activities in the guides

All training activities for students in the Guide for Teachers follow the 
same sequence, based on the principles of constructivist methodolo-
gies (Powell & Kalina, 2009). Maintaining a fixed structure will help 
students to better navigate their way through each stage of the mod-
ule taught.

• The sequence of content always begins with an introduction to the 
topic showing an example of a completed presentation of a previ-
ous project.  
This presentation will be used as a starting point to analyse what is 
needed when preparing a training. The chosen students will be giv-
en an overview of the process and some issues to be taken into 
consideration will be discussed. 

• The objectives to be achieved are then set out. Before starting to 
prepare the content, the students will have to carry out an activity 
to find out which objectives they want to achieve with the teaching 
materials they are going to produce. The teachers will provide them 
with a worksheet, on which they will have to work in relation to the 
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objectives set. The activity is based on classifying the objectives in 
order of importance. 

• Finally, there will be a section for questions and answers: the con-
tent of this section will be worked on as a group. The teacher will 
ask key questions, and the students will have to answer these ques-
tions and/or suggest other considerations to take into account.
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